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CADERNO DE PROVA OBJETIVA
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PROFESSOR DO ENSINO BÁSICO, TÉCNICO E TECNOLÓGICO
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1.  Este caderno de prova, com páginas numeradas 
de 1 (capa) a 33 (folha de anotação do candidato), é 
constituído de 60 (sessenta) questões objetivas, assim 
distribuídas:

01 a 10 –  Fundamentos da Educação e   
 Legislação;
11 a 20 –  Conhecimentos Gerais do Estado de 

Mato Grosso;
21 a 30 –  Informatica Básica;
31 a 45 –  Conhecimentos Específi cos - Língua 
 Portuguesa;
46 a 60 –  Conhecimentos Específi cos - Língua
  Estrangeira (inglês).

2. Caso o caderno de prova esteja incompleto ou 
tenha qualquer defeito de impressão, solicite ao fi scal 
a substituição deste.

3. Marque no cartão-resposta somente uma 
alternativa para cada questão, preenchendo 
completamente o círculo, conforme o exemplo abaixo.

 3.1  A correção da prova será feita por 
processo de leitura óptica do cartão-resposta
personalizado. Por isso, o candidato deverá 
atentar para a orientação contida nesta capa da 
prova sobre a forma correta de preenchimento 
do campo relativo a cada questão. Se o campo for 
preenchido em desacordo com essa orientação, 

o candidato arcará com o ônus de não ter 
computada a exata pontuação alcançada.

 3.2.  Não rasure nem amasse o cartão-  
resposta.

4. Todos os espaços em branco, neste caderno, podem 
ser utilizados para rascunho.

5. A duração da prova é de 4 (quatro) horas, já incluído 
o tempo destinado ao preenchimento do cartão-
resposta.

6. Somente após decorridas 2 horas e 30 minutos do 
início da prova, o candidato, depois de entregar seu 
caderno de prova e seu cartão-resposta, poderá 
retirar-se da sala de prova. O candidato que insistir em 
sair da sala de prova antes desse tempo deverá assinar 
termo de desistência, declarando sua desistência do 
concurso.

7. Será permitida a saída de candidatos levando o 
caderno de prova somente na última meia hora de 
prova.

8. Na página 33 deste caderno de prova, encontra-
se a Folha de Anotação do Candidato, a qual poderá 
ser utilizada para a transcrição das respostas das 
questões objetivas. Essa folha poderá ser levada pelo 
candidato, para posterior conferência com o gabarito, 
somente após decorridas 2 horas e 30 minutos do 
início da prova.

9.  Após o término da prova, o candidato deverá, 
obrigatoriamente, entregar ao fi scal o cartão-
resposta assinado e preenchido.
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CONHECIMENTOS ESPECÍFICOS - LÍNGUA ESTRANGEIRA (INGLÊS)

QUESTÃO 46

The history of teaching and learning English for Specific Purposes (ESP) in Brazil started in the 1970s and 
has spread in the country throughout the Brazilian National ESP Project, which stands as a signpost for the 
tenets of the approach adopted. It is possible to identify some of the legacies of this Project in the way ESP 
has been developed in the country or what Celani (2005, p.17) called “a specifically Brazilian approach to 
ESP”. (RAMOS, 2008)

Judge the sentences about the legacy of ESP in Brazil as (T) True or (F) False:

(     ) It relates to the weight given to the knowledge teachers and students brought to the classroom that 
generated a crucial change in their roles: teacher and students became co-collaborators, responsible 
for their own development. As a consequence, this view also came to affect, in succeeding years, how 
the roles of teacher and learners are to be understood in English teaching and learning in general. 

(     ) It relates to the use of Portuguese as the classroom language. At that time this use was considered 
heretical by most teachers. Today it has become a well-established procedure applied in the classroom 
by both ESP teachers and many General English teachers. 

(     ) It provided conditions to optimize the teaching and learning of reading in a foreign language for 
students who needed to develop such a skill not only in English but also in Portuguese, as it was found 
afterwards. For this reason, the methodology developed by the Project brought as a contribution to 
English teaching and learning a course in which using authentic texts is organized to proceed from 
general comprehension to detailed comprehension.

 (     ) After almost thirty years, it is still the preferred reading course throughout the country. A proof of 
this is that now such “ESP” courses are seen in many current textbooks lately published in Brazil. 
Besides, some of the sample materials compiled in the Resource Packages are still used due to the 
evident usefulness they offer to the teacher who wants to argue in favor of strategies as a preliminary 
requirement for the teaching of reading. In this case, thus, it is not restricted to the area of ESP but 
English teaching and learning in general. 

(     ) Another merit of the Project was materials production. At the time when materials used in the 
classroom meant a textbook, and a textbook that generally emphasized vocabulary (or specific 
vocabulary), decontextualized sentences and sometimes non-authentic texts, it seems quite a victory 
to change from this perspective to a strategy-skill based one. This perspective guided the production 
of materials and the participating teachers were better prepared to produce their own materials. If it 
was not the case, they had to learn how to evaluate and adapt materials in order to customize them 
to their specific group of students. 

Choose the CORRECT sequence.

(A) F – T – T – T – T 

(B) T – F – T – T – T

(C) T – T – F – T – T 

(D) T – T – T – F – T 

(E) T – T – T – T – T 

QUESTÃO 47

ESP in Brazil appeared in the late 1970s as a reaction to a need. As indicated by Celani et al. (1988) and Celani 
(2005), many factors contributed to the need for a center of excellence in ESP equipped to offer advice, 
resources and teacher education for Brazilian universities. It also focuses on some myths that originated 
from the very nature of the needs identified in this Project. (RAMOS, 2008) 
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According to Ramos (2008), choose the sentence that IS NOT a myth about ESP:

(A) ESP is reading; ESP is mono-skill.

(B) Needs analyses is the first step to prepare an ESP course.

(C) The use of the dictionary is not allowed; grammar is not taught; and Portuguese has to be used in the 
classroom.

(D) The teaching of ESP is possible only after students master basic English.

(E) There are many professionals in Brazil who still think that, if you need to teach any other skill or more 
than one skill, you are not teaching ESP.

QUESTÃO 48

For many decades the predominant method of language instruction was the grammar-translation method. 
This method is rooted in the teaching of the nineteenth century and was widely used for the first half (in 
some parts of the world even longer) of the last century to teach modern foreign languages (Richards and 
Rodgers 2001). […] The Grammar-translation Method was not without its opponents, and the demand for 
oral proficiency led to several counter and parallel movements that laid the foundation for the development 
of new ways of teaching, as we still know them today. One such method is the Direct Method, sometimes 
also referred to as the Berlitz Method as it was widely used in Berlitz schools. Some reformers of the 
nineteenth century (e.g., Gouin and Sauveur) believed that languages should be taught in a natural way, 
that is, how children learn language. As Richards and Rodgers (2001) point out, believers in the Natural 
Method argued that a foreign language could be taught without translation or the use of the learner’s native 
language if meaning was conveyed directly through demonstration and action (p. 11). For this reason, they 
also strongly promoted the spontaneous use of language.

According to the text, choose a procedure that WAS NOT used in the Direct Method. 

(A) Classroom instruction was conducted exclusively in the target language. 

(B) Everyday vocabulary and sentences were taught. Concrete vocabulary was taught through 
demonstrating objects and pictures; abstract vocabulary was taught by association of ideas. 

(C) Oral communication skills were built up in a carefully graded progression organized around question-
answer exchanges between teachers and students in small, intensive classes. 

(D) Grammar was taught inductively. Correct pronunciation and grammar were not emphasized.

(E) New teaching points were introduced orally. Both speaking and listening comprehension were taught. 

QUESTÃO 49

To think about meaningful learning, it is necessary to consider the reasons why it is important to know one 
or more foreign languages. If instead of thinking only about linguistic skills, we think about competences 
to be mastered, perhaps it will be possible to establish reasons that actually justify this learning. In this 
way, a communicative competence will only be achieved if, in a language course, other competences that 
comprise communicative activity are developed. (PCNs, 2008, p. 150)

The text brings the discussion presented in PCNs (2008, p.150) about some skills that should be developed 
for achieving the competence necessary for high school students.
Match the skills related to each competence.

Competences:

(1) Representation and communication
(2) Investigation and understanding
(3) Sociocultural contextualization
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Skills:

(     ) Choosing an appropriate register to the situation in which the communication takes place and the 
word that best reflects the idea one intends to communicate.

(     ) Understanding how certain expressions can be interpreted due to social and/or cultural aspects.

(     ) Analyzing the expressive resources of verbal language according to the production/reception 
conditions.

(     ) Knowing how to distinguish between linguistic variants; understanding how statements reflect the 
way of being, thinking, acting and feeling of those who produce them.

(     ) Using cohesion and coherence mechanisms in oral and/or written productions; using verbal and 
non-verbal strategies to compensate for failures, promote effective communication and achieve the 
desired effect in production situations and reading.

(     ) Knowing and using modern foreign languages as a tool for accessing information and other cultures 
and social groups.

Choose the CORRECT sequence.

(A) 1 - 2 - 2 - 3 - 1 - 1.

(B) 1 - 3 - 2 - 2 -1 - 1.

(C) 1 - 1 - 2 - 3 - 2 - 1.

(D) 1 - 2 - 3 - 1 - 2 - 1.

(E) 1 - 1 - 2 - 1 - 1 - 3.

QUESTÃO 50

Regarding the “Orientações Curriculares para o Ensino Médio” (Brazil, 2008), select the alternative that DOES 
NOT match the objectives of the document.

The Orientações Curriculares for a foreign language aim to:

(A) reflect on the educational function of teaching foreign languages in high school and highlight their 
importance;

(B) reaffirm the relevance of citizenship and discuss the practice of this notion in the teaching of Foreign 
Languages;

(C) discuss the problem of exclusion in teaching regarding to “globalizing” values and the feeling of 
inclusion often presented in the knowledge of foreign languages;

(D) introduce theories about language and new technologies (literacies, multiliteracies, multimodality, 
hypertext) and give suggestions on teaching Foreign Languages.

(E) enable learners to use a foreign language for communicative purposes to achieve linguistic competence.

QUESTÃO 51

According to the Orientações Curriculares de Mato Grosso (2012, p. 86), foreign languages  need a change 
in their teaching approach to function as a discipline in the same way they exist naturally. This involves 
restoring the basic objectives of foreign languages in contemporaneity.
Judge as (T) True or (F) False the statements below about the aims of foreign language teaching in the 
Orientações Curriculares de Mato Grosso.

I – To teach the language based on its practical use in speaking and writing, aiming to achieve a level of 
proficiency that enables the interaction with individuals that have this language as a mother tongue. 



CONCURSO PÚBLICO  - PROFESSOR EBTT - EDITAL 166/2023
LÍNGUA ESTRANGEIRA (INGLÊS) Página 26 de 33

II – Provide no access to oral and/or written production aimed at speakers of the speech community 
where the foreign language is learned. 

III – Achieve successful interaction with people with a different mother tongue through the foreign 
language that has been studied. 

IV – Establish a relativistic stance on what is naturally considered unique: language, culture, values, and 
personal behaviors, contributing to a critical formation. 

V – Rethink and reinforce knowledge of the mother tongue. 

Choose the alternative that presents all TRUE statements.

(A) II - III – V.

(B) I - II – V.

(C) I - IV – V.

(D) II - IV – V.

(E) I - III – IV.

QUESTÃO 52

According to Jesus (2016), in the past decade, the issue of difference has been addressed from various 
theoretical perspectives (COPE; KALANTZIS, 2000; MONTE MÓR, 2008; MENEZES DE SOUSA; ANDREOTTI, 
2008), which clearly demonstrates the need to question and understand our social lives in a supposedly 
globalized world. English Language Training (ELT) research has shown that the English language classroom 
has become a rich scenario to develop studies which focus on critical education and which reassess 
language teaching practices and curricula in a way that they are more responsive to diversity. […] Therefore, 
there are mandatory subjects in teacher education undergraduate courses. Despite the advancement of 
such policies, ELT teachers’ pre-service courses continue to produce curricula based on the four traditional 
communicative skills (reading, writing, speaking, and listening) and on well-defined grammar sequences. 
This type of curriculum maintains a linear view of learning, avoiding the complexity of the issue of diversity 
in ELT contexts. (JESUS, 2016).

Choose the statement that DOES NOT represent the conception that Jesus (2016) argues for in the teaching 
about differences in English classes.

(A) It is important that educators insist on dealing with “difference”. Tensions in this area may in part be 
explained by the fact that teachers are generally secure in managing the practical side of “difference”. 

(B) The aim is to promote a deeper understanding of critical literacy theory, to elaborate on an approach 
which contributes to the teaching of English as a second/foreign language, and to collaborate with 
projects that raise awareness about diversity. 

(C) Studies based on multiliteracies, critical literacy, and literacy for ‘difference’ may provide resources 
for a curriculum supported by both the” difference” and conventional approaches. It is not merely 
intended to include questions related to homosexuality and racism, as well as linguistic varieties 
which are apparently self-evident. 

(D) A critical curriculum – in English language teaching – would not focus strictly on grammar aspects 
or linguistic skills, but also be concerned with a multiplicity of meanings that are manifested within 
power struggles, and how the reader takes a position in his/her interpretation of this reality.

(E) The critical curriculum seeks to problematize different views in order to understand why people 
relate to various loci of enunciation, i.e. how they stand in relation to sociopolitical issues and the 
consequence of these positions. 

QUESTÃO 53

In High School, the contextualization of language practices in different fields of activity allows students to 
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explore multiple uses of the English language in digital culture, youth cultures and in studies and research, 
as well as broaden their perspectives in relation to their personal and professional life. Furthermore, it opens 
up possibilities for approaching and integrating these students with multilingual and multicultural groups 
in the globalized world, where the English language presents itself as a common language for interaction. 
(BNCC, 2017, p.485)

Judge as (T) True or (F) False the following statements about the teaching of English according to the Base 
Nacional Comum Curricular.

(     ) Expand students’ linguistic, multisemiotic and cultural repertoires, enabling the development 
of greater awareness and critical reflection on the functions and uses of English in contemporary 
societies - allowing, for example, to problematize with greater criticality the reasons why English has 
become a language of global use.

(     ) In English learning situations, students can recognize the fluid, dynamic and particular character of 
this language, as well as the identity and uniqueness marks of its users, in order to expand their 
experiences with other ways of organizing, saying and valuing the world and building identities.

(     ) Aspects such as precision, standardization, error, imitation and level of proficiency or mastery of the 
language are replaced by more comprehensive notions related to the discursive universe in situated 
practices.

(     ) Students should learn to cooperate and share information and knowledge through English, as well as 
act and take critical stances in society, locally and globally.

(     ) Learning in English will allow students to use this language to deepen their understanding of the world 
they live in, explore new research perspectives and obtain information, expose ideas and values, 
argue, deal with conflicts of opinion and criticism, among other actions. In this way, they expand their 
discursive and reflection capacity in different areas of knowledge.

Choose the CORRECT sequence.
(A)  T - T - T - T - T.
(B)  F - T - F - F - T.
(C)  T - T - T - T - F.
(D)  F - T - F - T - T.
(E)  F - T - T - T - T.

QUESTÃO 54

The English language, which is mandatory to be studied in High School (LDB, Art. 35-A, § 4), continues to be 
understood as a language of global character – due to the multiplicity and variety of uses, users and functions 
in contemporaneity –, assuming its lingua franca role, as defined in the BNCC of Elementary Education – Final 
Years. (BNCC, 2017, p.485)

It is NOT correct to say that teaching English as a lingua franca involves:

(A) an intercultural and “deterritorialized” vision of the English language – which, in its uses, undergoes 
transformations arising from the plural identities of its speakers.

(B) the social practices of the digital world, emphasizing multiliteracies.

(C) increasingly hybrid and mixed uses of English, characteristic of contemporary societies.

(D) diversified uses of texts by different speakers, including those from countries where English is not 
their mother tongue.

(E) grammatical structures based on American English and British English as a way to guarantee successful 
discursive practices.
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QUESTÃO 55

Communicative Language Teaching (CLT) is generally regarded as an approach to language teaching 
(RICHARDS AND RODGERS, 2001). As such, CLT reflects a certain model or research paradigm, or 
a theory (CELCE MURCIA, 2001). It is based on the theory that the primary function of language use is 
communication. Its primary goal is for learners to develop communicative competence (HYMES, 1971), 
or simply put, communicative ability. In other words, its goal is to make use of real-life situations that 
necessitate communication. (…) Communicative competence is defined as the ability to interpret and enact 
appropriate social behaviors, and it requires the active involvement of the learner in the production of the 
target language (CANALE AND SWAIN, 1980; CELCE-MURCIA ET AL., 1995; HYMES, 1972). (apud BRANDL, 
2008)

The quotation brings some reflection about CLT. Choose the statement that DOES NOT point out a 
competence that guides a learner to develop their communicative competence. 

(A) the knowledge of grammar and vocabulary (linguistic competence); 

(B) the ability to say the appropriate thing in a certain social situation (sociolinguistic competence);

(C) the ability to start, enter, contribute to, and end a conversation, and the ability to do this in a consistent 
and coherent manner (discourse competence); 

(D) the ability to communicate effectively and repair problems caused by communication breakdowns 
(strategic competence).

(E) The ability to memorize grammar rules (grammatical competence).

QUESTÃO 56

Concerning multiliteracies, it is CORRECT to point out that:

(A) The multiliteracies approach in English Language Teaching in the 21st Century Paradigm is a learning 
paradigm that has long been echoed in the world of education. […] The teaching paradigm with a 
multiliteracies approach is defined as a strategic concept of English language teaching that is not 
limited to teaching language skills (listening, speaking, writing, and reading) but rather more complex 
in the practice of cultural and social accuracy. Thus, learning leads to cognitive, affective, and 
psychomotor enrichment through a variety of learning contents that are integrated with learners’ 
social and cultural understanding . 

(B) The multiliteracies approach in English Language Teaching in the 21st Century Paradigm is a learning 
paradigm that has long been echoed in the world of education. [ …] The teaching paradigm with a 
multiliteracies approach is not defined as a strategic concept of English language teaching that is not 
only limited to teaching language skills (listening, speaking, writing, and reading) but rather more 
complex in the practice of cultural and social accuracy. Thus, learning leads to cognitive, affective, 
and psychomotor enrichment through a variety of learning contents that are integrated with learners’ 
social and cultural understanding. 

(C) The multiliteracies approach in English Language Teaching in the 21st Century Paradigm is a learning 
paradigm that has long been echoed in the world of education. […] The teaching paradigm with a 
multiliteracies approach is defined as a strategic concept of English language teaching that is limited 
to teaching language skills (listening, speaking, writing, and reading), instead of more complex in the 
practice of cultural and social accuracy. Thus, learning leads to cognitive, affective, and psychomotor 
enrichment through a variety of learning contents that are integrated with learners’ social and cultural 
understanding. 

(D) The multiliteracies approach in English Language Teaching in the 21st Century Paradigm is a learning 
paradigm that has long been echoed in the world of education. […] The teaching paradigm with 
a multiliteracies approach is defined as a strategic concept of English language teaching that is 
not limited to teaching language skills (listening, speaking, writing, and reading) but rather more 
complex in the practice of cultural and social accuracy. Thus, learning leads to cognitive, affective, 
and psychomotor enrichment through a unique learning content that is not integrated with learners’ 
social and cultural understanding. 
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(E) The multiliteracies approach in English Language Teaching in the 21st Century Paradigm is a not 
learning paradigm that has long been echoed in the world of education. […] The teaching paradigm 
with a multiliteracies approach is defined as a strategic concept of English language teaching that 
is not limited to teaching language skills (listening, speaking, writing, and reading) but rather more 
complex in the practice of cultural and social accuracy. Thus, learning leads to cognitive, affective, and 
psychomotor enrichment through a single learning content that is not integrated with learners’ social 
and cultural understanding. 

QUESTÃO 57

The use of Information Communication Technologies (ICTs) in language teaching has countless benefits. 
The development in the use of ICT, like language labs, videos, satellite broadcasting, videoconferencing and 
web seminars have supported the richness and quality of education both on and off campus. It harnessed 
several views of scholars which established the fact that ICTs are indispensable tools that facilitate the 
teaching and learning of the English language. (JAYANTHI & KUMAR, 2016)

Match the headings to their explanations about some of the positive impacts of ICTs on English Language 
Teaching.

1. Flexible pacing (   )   ICTs help the teacher to prepare, produce, store and retrieve their materials 
easily and swiftly. Rich texts, different topics, quizzes, exercises help in 
saving the teacher’s time.

2.  Autonomy (   ) ICTs are very stimulating because of the diversity of the learning materials, 
whether they are computer-based, in the web or on CDs; therefore, the 
student can learn at their own pace.

3. Authenticity (   ) Students have the opportunity to choose the element/s of language which 
they want to focus, on meeting their learning strategies or learning styles. 
Here, the learner-centered approach is supported by these facilities offered 
by the ICTs while traditional techniques failed to give such opportunities. 

4. Helping Teachers (   ) ICTs provide an authentic learning environment, because the learner can 
interact with other English speakers across the World.

Choose the CORRECT sequence for the numbers in the right column.

(A) 1 – 2 – 3 – 4. 

(B) 4 – 1 – 2 – 3.   

(C) 3 – 1 – 4 – 2.

(D) 4 – 2 – 3 – 1.

(E) 4 – 2 – 3 – 1. 

THE TEXT BELOW WILL BE USED FOR QUESTIONS 58 AND 59.

“Speakers normally have a communicative purpose and listeners are interested in discovering what that 
purpose is. However, even if listeners have some idea about the purpose, they must listen in order to be sure. 
They cannot be sure, in other words, what it is before they hear what speaker says. […] We communicate 
when one of us has an information that another does not have. This is known as an information gap. The 
aim of a communicative activity in class is to get learners to use the language they are learning to interact in 
realistic and meaningful ways, usually involving exchanges of information.” (Harmer, 2009, p.48)
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QUESTÃO 58

Read the dialogue below.

A: Excuse me.

B: Yes?

A: Do you have a watch?

B: Yes…Why?

A: I wonder if you could tell me what time it is?

B: Certainly… it’s three o’clock.

A: Thank you.

B: Don’t mention it.

Based on the dialogue, choose the CORRECT statement about it from the perspective of communicative 
activities.

(A) The man who starts the conversation may have many reasons for speaking: he may want to get into 
a conversation with the woman because he thinks she looks interesting, and the question about the 
time may simply be a pretext for this. On the other hand, he may genuinely want to know the time. 
So, there is not a gap between the two in the information they possess, and the conversation helps 
to close the gaps so that now both speakers have the same information. That is an information gap 
used for promoting interaction in a foreign language context of learning.

(B) The man who starts the conversation may have many reasons for speaking: he may want to get into 
a conversation with the woman because he thinks she looks interesting, and the question about the 
time may simply be a pretext for this. On the other hand, he may genuinely want to know the time. 
So, there is a gap between the two in the information they possess, and the conversation does not 
help to close the gaps so that now both speakers have the same information.

(C) The man who starts the conversation may have many reasons for speaking: he may want to get into 
a conversation with the woman because he thinks she looks interesting, and the question about the 
time may simply be a pretext for this. On the other hand, he may genuinely want to know the time. 
So, there is not a gap between the two in the information they possess, and the conversation does 
not help to close the gaps so that now both speakers have different information.

(D) The man who starts the conversation may have many reasons for speaking: he may want to get into 
a conversation with the woman because he thinks she looks interesting, and the question about the 
time may simply be a pretext for this. On the other hand, he may genuinely want to know the time. 
So, there is a gap between the two in the information they possess, and the conversation helps to 
close the gaps so that now both speakers have the same information.

(E) The man who starts the conversation may have many reasons for speaking: he may want to get into 
a conversation with the woman because he thinks she looks interesting, and the question about the 
time may simply be a pretext for this. On the other hand, he may genuinely want to know the time. So 
there is a gap between the two in the information they possess, and the conversation does not help 
to close the gaps so that now both speakers do not have the same information.

QUESTÃO 59

Judge as (T) True or (F) False the following characteristics of a communicative activity.

( ) Repeating sentences that the teacher says;
( ) Doing oral grammar drills;
( ) Reading aloud from a coursebook;
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( ) Giving instructions so that someone can use a new machine;
( ) Giving a prepared speech;

Choose the CORRECT sequence.

(A) F – F – F – F – F. 

(B) F – T – F – F – F.

(C) F – F – F – T – F.

(D) F – F – F – F – T.

(E) T – F – F – F – F.

QUESTÃO 60

Writing is one if the four language skills. It involves producing language rather than receiving it. We can say 
that writing involves communicating a message by making signs on a page. To write, we need a message and 
someone to communicate it to. We need to be able to form letters and words, and to join these together to 
make words, sentences or a series of sentences that link together to communicate that message. (SPRAT, 
2005, p.26)

Choose the CORRECT item about teaching writing in a foreign language class.

(A) Writing involves several skills. Some of these are related to accuracy, i.e. use the correct forms of 
language. Writing accurately involves spelling correctly, forming letters correctly, writing legibly, 
punctuating correctly, using correct layouts, choosing any vocabulary, using grammar correctly, 
joining sentences correctly and using paragraphs correctly. It is also about having a message and 
communicating it successfully to other people. To do this, we need to have enough ideas, organize 
them well and express them in an appropriate style.

(B) Writing involves several skills. Some of these are related to function, i.e. use the correct forms of 
language. Writing accurately involves spelling correctly, forming letters correctly, writing legibly, 
punctuating correctly, using correct layouts, choosing the right vocabulary, using grammar correctly, 
joining sentences correctly and using paragraphs correctly. It is also about having a message and 
communicating it successfully to other people. To do this, we need to have enough ideas, organize 
them well and express them in an appropriate style.

(C) Writing involves several skills. Some of these are related to accuracy, i.e. use the correct forms of 
language. Writing accurately involves spelling correctly, forming letters correctly, writing legibly, 
punctuating correctly, using correct layouts, choosing the right vocabulary, using grammar correctly, 
joining sentences correctly and using paragraphs correctly. It is also about having a message and 
communicating it successfully to other people. To do this, we need to have enough letters, organize 
them well and express them in an appropriate style.

(D) Writing involves several subskills. Some of these are related to accuracy, i.e. use the correct forms 
of language. Writing accurately involves spelling correctly, forming letters correctly, writing legibly, 
punctuating correctly, using correct layouts, choosing the right vocabulary, using grammar correctly, 
joining sentences correctly and using paragraphs correctly. It is also about having a message and 
communicating it successfully to other people. To do this, we need to have enough ideas, organize 
them well and express them in an appropriate style.

(E) Writing involves several subskills. Some of these are related to accuracy, i.e. use the correct forms 
of language. Writing accurately involve spelling correctly, forming letters correctly, writing ineligibly, 
punctuating correctly, using correct layouts, choosing the right vocabulary, using grammar correctly, 
joining sentences correctly and using paragraphs correctly. It is also about having a message and 
communicating it successfully to other people. To do this, we need to have enough ideas, organize 
them well and express them in an inappropriate style.
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